IS 



DOCUMENT JESOME 



ED 211 625 



OD C21 SOO 



AOTHOB 
TITLE 

INSTITUTION 



SPONS AGENCY 

POE DATE . 
NOTE 



A V SUABLE FPOH 



^OOBNAL CIT 

EDFS PPIQE 
DESCRIFTOPS 



I DENTIFIEPS. 



Bornstein, Bita £ 
Title IX Compliance and Sex Equity- Atridced 
Version. 

Columbia Univ., New York, N-Y.^Inst^ fci Urban and 4 
Minority Educatiojarr-r^EBIC Clearinghouse en Orban 
Education, Ne¥ York, N.Y. 1 , 
National Inst, of Education (DHEW) , Washington, 
D.C. \ 
BO - 

Bp.: Fcr longer version of document, see ED 202 

Teachers College, Cclumbia University*, Eox 40, New 
York, NY 10027 ($1.00, 10- 24 copies, JC.60 ea., 25-49 
copies,. $0.60 ea. , 50 copies, $0.50 ea. Make checks 
payable to Teachers College). 
IPCD Bulletin: v1 5 n3-4 pl-7 Sum^Fall 1SB0 

' h 

KF01/PC01 Plus Postage. . 

♦Compliance (Legal) ; Educational Opportunities; 
♦Equal Education: Federal Legislation; Government 
Pole; School Bcle: ♦Sex Fairness 
♦Title I3f Education Amendments 1972 



ABSTRACT J 

(BBBfinition and rat>cndle for full equity under 
.Title IX letfisla^^p in terms of outcomes^ for students* end* benefits 

for school distr^P are given in this article. The relationship 'of 
.compliance to equity is explored through an analysis cf shoit-term 

and long-term costs ^pd benefits fcr students and schools in b<Ah * 

minimal and maximal equity responses. This article isiar abridged 

version cf a longer paper. * (Author/KL) 



ERLC 



* - 

** : 



********************** 4*************** 

Peprcd uctions supplied by EDPS are the best* that can b€ made ♦ 

from the original document. ♦ 
t ******** ****^|******** ************************* 



IRCD Bulletin 

O / r-|-> \ A Publication of the Institute for Urban and Minority Education 

UJ uil/ Teachers College, Columbia University • 




Volume XV, Numbers 3 and 4 Summer-Fall 1980 



Title IX Compliance 
and Sex Equity 

Rita Bornstein 
I 

I. INTRODUCTION * 

The Title IX Legislation prohibiting sex discrimination 
in f-ederallv assisted education- institutions was a congres- 
sional response to patterns of institutionally perpetuated 
inequities based on sex Although significant changes ha^e 
occuned in schools ai> a result of the law, man> systems 
have limited their responses to 'the achievement of minimum 
legal compliance The experience of those working in the 
field clearly indicates that low levels ot compliance activity 
promote neither the equal opportunity goals of Title IX 
nor the educational goals of the public schools 

The focus on minimum legal requirements does ndt 
necessarily indicate a resistance by school administrators 
to the achievement of full equity Instead, it reflects the 
lack of well-defined equity goals and a rationale for moving 
beyond minimal legal compliance toward progressively 
more equitable schools and school systems 

This paper attempts to define and provide a rationale 
for full equity m terms of outcomes tor students and benefits 
for school districts It seeks to clarify the relationship of 
compliance to equity, anil 1o provide a method of analyzing 
the short- and long-term costs and benefits for students and 
schools ofcboth minimal and maximal equity responses In 
addition, it presents some implications for action based on 
the goal of full equity 

II. DEFINITION OF EQUAL OPPORTLMTY 

Because Title IX was enacted by the United States 
Congresses, essentially, an extension of Title VI of the 
1964 Civil Rigflfc. Act. the legislation is commonly un^ier- 

* . continued on pa$e 2 
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stood to be in the spirit of equal opportunity Yet, experience 
with Title VI has demonstrated that the elimination of overt!) 
discriminatory practices does not of itself insure equal oppor- 
tunities for educational and occupational accomplishments 
Equal opportunity, like equity , is a general concept 
about which there are many common assumptions but a 
variety of definitions A provocative article by Onora Nell 
(1976) attempts to define what we mean when we say that 
opportunities are equal Nell delineates an important dis- 
tinction between formal and substantive interpretations of 
the concept of equal opportunity The formal interpretation, 
according to Nell, holds that once* rules are fair, a society 
— an equal opportunity society, even if groups have dispro- 
' pbrtionate success, rates Such disproportion is justified 
from the formal perspective on the basis of individual varia- 
tion in capacities and desires, altnough, as Nell points out, 
desires and capacities are generally proceed or modified 
by earlier educationaLand occupational experiences Thus, 
it follows that apparently neutral and nondiscriminatory 
tests and other selection procedures for edlicationaJ and 
occupational" attainment often result in disproportionate 
success in some groups and correspondingly disproportionate 
failure in others "1 

The substantive interpretation of equalify of opportunity 
according tcj Neyfl^ woM equalize {he rate of educational 
^tainrhent of aJI major groups based on 
^presentation in ^society If prerequisites 
admiSMonspr positions are established, 
requirements must be met with equal 
v of all soctal groi« This, view of 
Itifies the use of quota? and other prefer- 
jse they confer equal (op less unequal) 
rewards From this. perspective, / fair rules are not enough 
Rather, egual opportunity for any experience or result means 
that* mdwdualv must be equally likely, as members of par- 
ticular- groups, to achieve that experience or result This 
does ndt mean that all individuals will be equally successfuf 
there will continue to be* gaps between the most and least 
successful people in each group, prov ided^that the same range 
of differences exists within other groups Thus, according 
to Nell, intergroup no* intragroup differences would be 
eliminated 

III. INTERPRET ATIONS Ob TITLE I\ 

Title IX ^ like Title VI, calf be given either a formal or 
a substantive interpretation Most common is the formal 
perspective, which views Title IX as a mandate to eliminate 
discriminatory practices in schml systems and provide both 
sexes equal access to alt programs and activities Continu- 
ing disproportion in classes, clubs sports and employment 
is not m itself ^ violation of the law and is thus generally 
considered to be the result of individual differences and 
choices 

Both the Title IX ^Statute and the implementing Regu- 
lation contain language that can also be interpreted from a 
substantive equal opportunity perspective They go beyond 
the prohibition ot nondiscrimination and mandate equal 
benefits from educational* programs i e that individuals 
shall not 'on the basis ol sex, be excluded from partic ipjtion 
in be denned the benefits ol, or be subjected to discrimination 
under any education* program or activity receiving federal 
f inane lal assistance 

According to attorney Charles Gucrmr in his legal 
handbjxik on Title IX U ( ^ 7 $j, these three protections (par 



equivalent It is possible to provide two ot them, partici- 
pation and nondiscrimination, without the third, provision 
of^ equal benefits from educational programs Guemer cites 
'Lau v Nichols, in which the Supreme Court ruled thai equal 
participation did not provide equal benefits for which, the 
Court *aid, affirmative efforts would be necessary 

Tk^JFule IX Implementing Regulation goes well beyond 
the language of Title VI in the specificity of its provisions 
because it is based on legal and administrative precedents 
established over* the years in the enforcement of Title VI 
(Fishel and Pottker 1977 p 107) In Section 86 3, the 
Regulation requires "remedial steps to eliminate the effects 
of any discrimination" and permits "'affirmative action to 
overcome the effects of conditions which fesulted'in limited 
participation therein by persons of a particular sex " 

According to Guemer, case law suggests that- remedial 
action required by the Federal government to overcome the 
continuing'effects of past discrimination may include utili- 
zation of sexual classifications in order to remedy past 
recognized violations He indicates that although affirmative 
action to overcome the effects of limited participation by 
persons of a particular sex isMurely voluntary in the absence 
of a finding of past discnm^fction. "in some instances it 
may be appropriate to actually resort to the 'preference' 
method, if the goal sought to be achieved isjof a compelling 
nature and can be achieved no other wJby (p 75) 
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IV. LONG-RyVNGE Ol TCQMES 

Interpretation of the Title IX mandate — formal or 
substantive— depends largely on the outcomes desioed The 
formal approach seeks elimination of sex • discriminatory 
policies and practices, while the substantive 'view promotes 
equal success rates among males and females School district 
focus on minimum compliance activities designed to eliminate 
overt discriminator) practices and provide access to school 
opportunities has not significantly altered disproportionate 
participation and achievement .rates for males and females. 
Diesel mechanics, calculus, artd baseball still attract few 
girls, child care, fine arts, and cheeVleading. few boys 
Girls continue to lag behind boys in achievement tests, 
career preparation, and physical prowess Boys, on the other 
hand, exhibit higher levels of underachievement, maladjust- 
ment, and greater behavior and truancy problems than do 
girls 

* The formal interpretation of equal opportunity implies 
that continued disproportion in participation and achievement 
reflects individual ability and preference Howe\er, students 
may not have the. information, experience, and skill to make 
informed choices Ability is limited by prior experiences, 
and preference colored by the subtle influence of -sex bias 
and sex role stereotyping Thus, neither ability nor preference 
may be adequate criteria for important educational and 
occupational choices 

The substantive view of equal opportunity requires 
thaj to insure equal success rates amon^ females and males, 
quotas and preferences arc appropriate short term measures 
Flow ever, the highly controversial nature of such actions 
makes them difficult to promote as methods to achieve 
equity in the public schools Events however, .may ulti- 
mately force a reconsideration of quota* as the only guaran 
tor ofequity 

For the purpose of *mis discussion the substantive 
equal opportunity goal of equal success rates for females 
as a group and males as a group is accepted but not the 
use of quotas to achieve it 



V. DEFINITION Oh EQITH 

The notion of equal success rates tan serve as a local 
point for dialogue about appropnate long -term -goals for the 
equity enterprise Clearly defined goals, in. turn permit rhe 
development of strategies for their achievement 

The definition ot educational sex equit\ proposed in 
this paper combines the formal equal opportunity goal oj 
equal access with the substantive equal opportunity goal 
of equal success rates 

Educational Set Equit\ can be defined as the elimina- 
tion of sex discrimination, bia>, and stereotyping in all 
school structures, policies, and practices and the promotion 
of proportionate!) equal educational and occupational 
attainments between females and males 

V. STAGES OF EQl \T\ 
The Equit} Continuum 

The two approaches (formal and substantive i to equal 
opportunity delineated by Nell (1976* have different goals 
but the substantive equal opportunity goal of equal sucxesN 
rates hai> a precondition the formal equal opportunity 
'goat of equal access The clear directionality of these'equal 
opportunity perspectives suggests a continuum The tormal 
equal opportunity phase begins with a move from the initial 
stage of discrimination to the elnmination ot discriminatory 
policies (stage two) This action is fundamental to ctfange. 
since officiaj policies represent a codification ot the philos 
ophy of a school' district Stage three is the elimination ot 
discriminatory* practices Nondiscriminatory polices and 
practices arising from stages two and three lead to fair rules 
and $qual access, which represent the final stage of formal 
equal opportunity This fourth stage also represents tull 
lega| compliance , s 

Fair rules and equal access, while overcomirjg discrim- 
inatory barriers provide onl) limited equity, however, since 
as Nell points out, fair procedures may have a dispropor- 
tionate result when people from some groups have had a 
history of discrimination Stage four {equal access Ucan be 
considered the first stage of substantive eqdal opportunity 
as well as the last stage of formal equal opportunity It is 
the basi^ for stage five, affirmative programs, designed to 
promote increased levels of participation in all arc*as by 
underrepresented groups Such programs might include re- 
cruitment, compensatory training, and extra support services 

Affirmative action is a weaker rpechamsw-4o insure 
equal participation and success rattfcs than are quotas and 
preferences whijyft, according to Nelk are vital to the goal 
of subslantive equal opportunity The modification ot quotas 
to affirmative action places what may seem undue confidence 
in the good will of edacational systems ftowever, a real 
commitment u/ affirmative programs car* promote higher 
levels of equity, albeit withouj the insurance of specified 
quotas based on representation in the population 

Affirmative programs should lead to equal participation 
rajtes (stage six) in all categories (courses of studyx athletics, 
employment, extracurricular activities, etc ) Fqual -parti- 
cipation rates * tend) to pnKiuee. ecuial_^iicces^ rates (stage 
seven), which provitle an equal range of benefits and rewards 
suCh as money , status, and power for all social groups This 
is the final stage of substantive equal opportunity ana* reflects 
the achievement of full equity 

The Compliance Continuum 

While the temi tf^utts is generally used to represent 



the spirit ot Title IX compliance connotes the letter ot the 
law A' series ot sequential stages in compliance have been 
identified by Shirley McCune (Kaser et al WHO pp iv, 
lb- 17. and subsequent personal communication) 

w A system first moves from action at all into paper 
compliance, stage two Paper compliance means commie 
lion ot the procedural requirements ol the Regulation - 
minimal training and information within the district- but 
continuation ot violations Pocket compliance is stage three, 
although u represents movement beyond paper compliance, 
responses .to legal requirements are fragmented and only 
minimum levels of statf and financial resources are allocated 
to the effort There are isolated individual efforts toward 
equity while some legal violations remain Systcmwidc 
Compliance, the fourth ^>*age. proposed by McCune in a 
personal conversation with the author, indicates that a sys- 
tem has fulfilled its legal requirements The goals *ot com- 
pliance, according to McCune. are access to programs, the 
elimination of witfim-dass segregation, the establishment 
of a^ sex- fair curriculum, and role models of both sexes 
Compliance with the law leads to the development ol 
affirmative program* which can stabilize these changes and 
result in full educational equity (Kaseretal lyHOpp iv-15) 
This is the fifth stage characterized by commitment and 
operational programs 

<The Equity /C ompliance Continuum Relationship 

McCune s* compliance^ continuum, therefore, provides 
'equal access (former equal i^pportunity ) and culminates with 
affirmative* efforts to promote full equity (substantive equal 
opportunity ) This construct fits nicely into the equity 
continuum described earlier U is important to note that the 
stages of compliance do not exactly mirror the linear stages 
of the equity continuum because the} reflect uneven* systemic 
adaptations to Federal requirements In that sense, the 
compliance continuum is more empirically based than the 
idealized stages of^ the equity continuum Figure 1 portrays 
the relationship of McCune s stages of compliance to the 
equity continuum 
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, VII. RKSPONSHS T» Tim. IX 

School district responses Title IX may be analyzed 
in functional terms which involve the assessment of short 
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r e pre wnl* a r eai denial <>! the twil hcfXTfits to be derived 
f 'or: cduwaiMn prograriis that wnptn^c on future eduvathmal 
and m.\ uputtonal v.hoKes 

/*K\ demon st rated earlier each actK>n of the seho*»| 
disKu! it response u> Title IX rxars km^ and shon-term 
/^tended and umnt ended ionsequcneev 

S^h«*M distruts muM therefore evaluate eaih resp<*nse 
.af.tulis in terms of ^ onsctfuerxes Consider for exam 
pk the implenK^ntat.on n| a trulv «iedu^ ationaj prt)sieal 
edu-..itiori program kindeigarten through twelfth gr^k 
4la f an nierisuc tramme asd information piu^fam for staff 
\tudentN and parents I1h ^rn»rt lenf ?n tended Lonsequente 
"? uvh a program h «>hedtencv t»> the law and re Ms ion i»f 
the pttvsudl cdutatit»r f t«r r KUlum ari»umi fitness and hlctinK- 
v[^>ris Otfx: \|iort'ten , i .onvquerKes involve the spending 
*»f time and ftionev fo t.ondui.1 training establish new proee 
• jfk! uvervofTK r%M statx e the long term intended' 

'c>ult iv to provide Ltu.il its edikation equal I v tor mak and 
's.^..iit ^tuiknt^ ami t" remeih ttie JispantK- \\\ student abthtv 
5j ,t J ,ir, ba-^ J mi prior^u .{tiitRs m experu ru t ^and training 

I nplafHH% posit js t L»«ns<qLKn».L , s <»f su<h program 
■rtipk rnerilalior, *w luik r Ttf^^rtt'.j b\ professionals) mi 
pr-»vt d *i,.|f . immunK atn»r. bet ft ' k aching practues 
sruftastd 1 r 1 - vKiiK ,ri «om^titiV{. ^rmns anil bo\< 
individual sp,»fTv af»d heifer attitude ^ toward phvsual 
.iltK iii..:' imnfi' 1 Ntrt j ( " >. irklbov Ahr ift not athietkalK 
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\iin tfR iHhci fund* d\ sturk1*.onal ion*: u*f n urnnk tide J 

flUS also UsUil Othcf *H.L"JifNL w'MMlk 'fillip ^'-.^^ ' 

of j combined program mj\ rx the inss ot kniak phwua 
.duration vt*aH ;hroeij?> the . Ntabiishme ->i «>i apparent* 
icutra! ?ob criteria :hat uiou met, than w.uhii ^ in tall !: 

D)s!urKitt»njl tonscijUYTu.CN ^an be aroideJ with i'iou " 
ionc ran^c*' ^lanmr:e tor eejuiU piannine that tn. fikkN 
^jfctui assessment i»l sex eejuil* needs ik.Ni}:!. . *•! a m < 
ot jvl'Mlics paved on those needs or.sideration .>J possible 
^mscqucrkCs oj pmpos L J adiMti^s torifnuous x*\jk:dj^ir 
o! 4%'t»Mtics to determine it l'<uIn are heme' met arm* r c Jl - i k f 
of avtmffes jnJ strategics as tkvcnnjt^ 

Mil IMPI K \IK r )VS FOR t \( HON 

Vrue the ^paNsuec ot Ltk |\ h\ ( «>[;J^n :r, J 
niarx ncw*r*>sN } hi lilies lor^rvwth participation andnk^- 
ha\c hceomc available t" h**!: 1 temalcN and males me 
rijifyn n sv,h»H»is In nun\ sji^i distruts rio*e>cr Tv^j^ipsy,. 
to Ink l\ >k|\. hecm more .osrnctk* than h.-.damc nla. „ 

Overall paH^v. Ip^l!v»f, and Tate- of le".aks :rK| ''ijk's 

w hik x ^ han^'inL* arc still .«r1\ ^mimaHs alkrcd 

It In the *.cnttal thcs,> "? This pap*.: (bat tallage t«- .MaK 
iiNh iuli cquit; as a joai 'T, trk fon^ 'i.n ^ i, .c r i!\ vl'.^Tu'u* 
honai l*»f students ami N^fu^MN : .* v<>sti. w, both Ithatkiji 
and Human terms and . rcatcs disjuneture hew* r the M.h^»i- 
jnd ^vK^t) W nut maximal cquit » rc'sr>n.sL-- v htic i\ 
ma* appear radvai *io* the j are e ssentiahv pM^lkd* jr.j 
cost effective wru\ viewed tr*-r* . \*>uc ram.v p^r-^xvii^ 

InvcsligjI'ORN «>t lav't'^ rc'atcd to ioci of jui 
pi**in v c j r ndk~jU' that although urhan svht>tu J'stricfN rcpnr 
a mphcr prion! \ Ink I\ than d»> rurai ^h.Mi; Ji^trsv. t n 
-Miller and \NM*r;alc- \}*~H l s » ru» s\stc:natk JiftcrcnJc- 
have been round in Title I V ^oniplianc<- anions report »>i 
the <kOuntn or anions dlNt^tct^ Ajth Jiftercni k\*rK <»t p r i. 
\i»»Un\i\j| ni:ht> a^»w!> 'Hilj a/id KcttiL' !^"^^» r unhcr 
no v onN|sicn^\ iush aiiopt regions or State » a fur rank.,: 
atv^rdini: to pcr*.cnij^ ten>ajL partis spa! mn m h. r f 
s^hooi inters^ hoiastk ainlelitN s v h(H)i aviniuitstrati->*i a^u 
tradiru»nall\ male* ^«vatu>nai i Hi r nc s (PI.IR i^" 1 // 

IheNin^k la^tor wiled a^ ;'m»n| related tv> Ic-ci ^ 
j »nipiianvC-awti v - ft \ in the decree >>t «.oniir.iiiiiL nt ieadLrstup 
and support from sv.h<iol supenntendeni^ Oi hiie l\ wt»or t 
dinators surveyed in Keejon \ percent iftdk^lcd that 
adniiniNirjIi\c support ^ an impTtant lac!i»f :n -ULveNNtul 
implementation •>( fiiic l\ while T <) percent rt,f>>neLi that 
the> do nul fiave nucIi support « Milkr and Asmh, 'atc^ I^K * 

Ifk Rand r v fn»n 'Hil^arki Rettiy l^W'i Mi Li. ate x thai 
while leadership troni the ihiet administrator in- iriip* »rtant . 
oihcr workiith)tiN are neeeNsar\ h>r sueeeNNfui irrplerkntatMn 
*»t I it Ic l\ One ot these conditions is presMirc^ toi , hafue 
* from both the tederal j!o\emnk!»I and inur^^tcd part lev 
within the institution^ , )r m tlie eonmuimtie^ ser.ed them 
f 4 p Mm [o (hIc l\ pmtesMonaN it ha- Ioml* rne'i appafi M 
that while aeJniiriiNtr.it i ^e suptiori - important |i>r whjUje 
to tK^ar leadership can irnkeiJ ernan.ite trt>ri' a .ariefs <»t 
sourefs In some vh»H>l diNtritts the iff,[xfu- inr v.hafi^'e 

h. iN viiitu tn>i7, >' .nujnitv tToup^ trni ir< other* ir^n tea* her 
ofjam/atkor^ OeeaNMinalU i l«»ru paren' '»r ^teae'her i* 
reNport^^le t«»r spjn:tk ant ^hanji ir. .»r.t »• part, 
ot the ^Chool s\stei otteri ir> tl.^ area .»! iihk t • 

I eaek'rship t*»f s,htmj J i sine! re ^[>iroi\^ne w !h liiii IX^ 

i. in ,iImui»iir truhithi Sljt« ik pirtpu nl itt«itiiy,tt.ori md inm 



I eck rail'.' tunded I ilk l\ projeets tovusine on se\ ek*se v 
ilal-HMi 

I he major ^ ilejal imjK'tu^ tor fc ha*^ «»t ^^rs< tN the 
Ottke lor ( *\ 1 Ri^hiN t(K Ri wfiuh in the aj;ene> iespi>r 
>\hk t*>r enlor^ernent ot Iitie i\ fk»we\et the extreme 
senxiti\it\ *>t (KR to |n»htkal pie--uri iiav s re suited in un 
.iear anel ineimstxtent etitoree nient aiul interpretation oi the* 
rcirulalums x » 

•\ leading advocate tor y.\ equitv in eelUiJtum Holh 
Kik>\, Director ot the Proieet or> I quaj fduealmn Rights 
»PMR> asst'jis that ^uHyij; t*|j tunds *s the onl\ wa> tt» 
s^hiH^I distr.^t^ and «.ollc^*es to stop discriminating against 
wortien Iheie* s nv> eviderke that the) will aet tor anv 
other reason e^eept under ^nirt order uikier massive 
monetary dam^es, v>r under the UireJt t>l h*sinu' tedeval 
munc\ i AnfnleTview 

The Rand report <Hill and Rcttii: NWH on the other 
hand mdkalCN that tederal pressure in a tea! laefor in 
msiit utumal dee iMonmakin^: (p ( \nthia Br*>wn tomier 
\NN|Ntant ,y\rctar\ tor ( iwl Rights adrmtN that (K*R"is rutt 
mitialine enloree merit pn>eeedin^s or tenninatin^: federal 
lurtdN w \\\y*us thirls: like the trequene v it did in the sixties 
but injikate - Jhat the a^eikN haN-been sueeesstul in hep> 
tialinC wornpl'atke in mo-t Titk'lX areas - An Interview 

i^ro s|>, « 

\1o:»ie ntu:;, lor htk !\ ^oriipf una- and eejuil\ 
j)tm !rom a ^arkt> o{ sources So nutter whatf the stiuree 
aetion will be. more or ies- lunetional t<^r students anel schools 
M lonp raniie outcome^. Au wlearK Je'lmed and "strategies 
for ^hariiie geared to those outcomes Doirable outcomes 
prottered m this paper ha^e t^^ do with ecjuahyin^ partiei 
pation and mkA^ rates tin males and ten 'ale* 
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\- |Mtcr»«cA ..r title. IX *nn >h.rte t ► i>h«'ln MulU Knox 
i e^ue R Vsoifc ( .nth-j (j, Hrowr, MJr> Kakv. Jolh 
Hur.urj hJui utittr\al wi ■ 4 4 #i 4 1 s o4 *2* s 

Hornste n Rrlj - ' * 

l^su Jutionul Sur t\ >n tfy lmf\u t nf J uU J\ <>n Puhiu 
<^ SthtHH S,\.v*ms s,ot/ruasi Se • I X sc 'jrceatu »r- (\nur, 

[ ruver-it\ ot Miain, 

IR< t> Hulktm 

/ 

Puhi.^lit J auarterU b\ \h< Irolilule lor L rhaf .ind \imor 
\\\ tilUxalHH Suhsx riptl<»ri r.ite S^^l fier \ejr Hack 
,-ue- 1 ' .cipies SlUi ea.h A Hi I-l .opie- i I So each 
: c 4*< ' N p"-' ViywieVh codes' and -u r S<» s «K4vh 

4 ^ 

VsNtstunl M^nJginu l-^lift^ xtjf .k * * 

Stnd Hi .on , .unualioriN (>• In^tmile tor 1 rhjrj jnd* 
\lffi**r,fv liftKat»» A r f^n 4(1 Lathers ( » »Hc jje ( olurnhia 
I rio.rsit, Sev*. \nf± Si a 1ork H*0" 

Uk Iris-f huIl * luff I rti.ii. and Vlihoril* (dtkalnHi a^ 
an ik \ Ten huin.iti re stmri e »k v t h »pme isl and \u h<i 
■ »re.ifn/alr»'i. iitipr. i o i'ie ni in itK irahoj. s utu s im,rukik# 
>U I 1 '"' f tit In'lilatr f- }>aH ol Ita%.l>ei ( oMe/e ( olunihj.i 
I i^if^l.' No* "l « SlA \nfl 
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